The advantages of outreach have been widely documented, however little research has been done about educator's profile in sex work setting. This paper has two major purposes: 1) to identify the characteristics of the outreach worker; 2) to understand the role of training and continuous education in this context. This study has adopted a descriptive and analytic qualitative methodology. Semi-structured interviews were conducted with 6 members of an outreach team that provide services for street-based female prostitutes, in the city of Coimbra, Portugal. Data was analyzed regarding their level of experience. We concluded that outreach teams might be considered communities of practitioners; and the outreach worker is a reflective educator in streetbased sex work setting, with two types of skills: social and personal; theoretical and practical. Additionally, a profile and a professional identity definitions are required as well as more training and continuous education.
specific context; transposed to other situations; learn and learning to learn; and become emotionally involved.
In sex work scene, as in others real-world scenarios, situations are rarely straightforward and clear. Outreach workers face complex socio-educational issues, so they must be prepared to deal with situations of uncertainty, instability, uniqueness and value conflict. Since there are no magical formulas, in fact, to deal competently with those matters, improvisation, invention and strategies testing are required (Schön, 1983) . Schön (1990) pointed out that beginner practitioners should be helped to acquire certain skills, which can be used in those kind of situations. He argued for a reflective practice that involves: knowing-in-action, reflection-in-action, and reflection-onreflection-in-action. The former refers to know-how, it is tacit, implicit in our patterns of action; the second is learning by doing, when we think about what we are doing and understand it while we do it; the last one occurs when the action is mentally reconstructed. This implies reflective thinking, defined as an active, persistent and careful consideration of any belief or supposed form of knowledge, taking into account the rationale and the conclusions to which it leads. It is about evidence questioning, in order to introduce new information to confirm whether or not the hypotheses (Dewey, 1997) . Reflective thinking in professional education is the way to prepare future professionals to take action in case where established theories do not apply. Schön (1990) believes that giving real situations to trainees can prepare them better to deal with emerging challenges and make decisions under uncertainty, unique and value conflict that characterized real life situations. Beginner practitioners must learn in action, guided by experienced practitioners (coaching), in a protect environment, with low risk of failure.
In this way, people learn from their experience. Forms of experience-based education have been widely accepted and used in the curriculum of undergraduate and professional programs (Kolb, 1984) . Lave and Wenger (1999) add that learning is not an isolated act, it occurs in communities of practitioners. Learners are full participants in their communities, in a sociocultural practice. This social process includes the learning of knowledgeable skills.
Along with Schön (1983 Schön ( , 1990 , many other authors (Alarcão, 2001; Barbier, 1996; Freire, 1972 Freire, , 1996 Morin, 1999; Nóvoa, 1992; Parker, 1997; Zeichner, 1993) advocate the importance of reflective and critical thinking on training beginner practitioners to become reflective practitioners; and construct a professional identity. Further, others authors (Canário, 1999; Cornu, 2003; Kolb, 1984) stress practice and professional experience as a source of learning and knowledge; and production of competence and transformation of identity (Barbier, 1996) .
Since outreach workers have an educator role in sex work context, we intend to apply this theoretical framework to design a profile definition of the outreach worker in street-based sex work setting.
Problem Statement
The advantages of outreach have been widely documented (Mikkonen et al., 2007 ; National Institute on Drug Abuse (NIDA), 2002; Needle et al., 2005; Rhodes, 1996 ; UK Network of Sex Work Projects (NSWP), 2008), however little research has been done about educator's profile in sex work settings (exceptions are Marques, Queiroz, Santos, & Maia, 2013; Mikkonen et al., 2007; TAMPEP, 2009 ; UK Network of Sex Work Projects (NSWP), 2008).
Research Questions
For this study, we designed the following research question: What are the social skills, theoretical and practical knowledge, attitudes and beliefs that the outreach worker should have? 
Purpose of the Study
The study discussed in this paper is embedded in an ongoing PhD action research project. This study has two major purposes: 1) to identify the characteristics of the outreach worker; 2) to understand the role of training and continuous education in this context. We aim to understand the outreach staff opinions, regarding their personal professional experience: beginner (less than one year), intermediate (3 years), advanced (more than 10 years).
Research Methods

Participants
For this study, we interviewed 6 professionals (4 female and 2 male) of an outreach team that provide services for street-based female sex workers, in the city of Coimbra, Portugal. The respondents had between 22 and 44 years old, and less than one year up to 21 years of outreach experience with sex workers. They were from different areas of expertise, as shown in Table 1 
Data collection and analysis
This study has adopted a descriptive and analytic qualitative methodology. Data were collected from July to October 2013, through semi-structured interviews. The interviews were recorded, with the permission of the professionals, and transcribed. We used content analysis to analyze the data, following the principles and procedures described in the specialist literature on this technique (Amado, Costa, & Crusoé, 2013; Bardin, 2004; Ghiglione & Matalon, 2005; Strauss & Corbin, 2007) . We sorted the data into a range of categories, as reported below. We also took care to ensure that the respondents were not identified. We also used the WebQDA software.
Findings
Academic background and professional experience
Most respondents have expertise on social and health field. They consider that their academic training is not enough to deal with their professionals' challenges. Academic knowledge does not address the issue of prostitution, has not a practice dimension, focuses predominantly on formal contexts and does not include outreach (table 2) .
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"[…] we talk a lot, for instances, about AIDS, people with AIDS, but we never talked about prostitution […]" (Respondent 5).
Furthermore, they consider that there is a gap between what they learnt at college and practice; and their knowledge is far away from reality.
"How to do was one of my main difficulties. I was afraid of doing something wrong, because I don´t know enough to understand different kinds of situations. I don´t know what to say in that moment, I don´t know how to deal with it." (Respondent 1).
"We weren´t ready to work with this population (…) we have some competencies for design a project, educational projects, projects according with the population, with their needs, although, when I got into the field, after established relationships, I noticed difficulties. College does not prepare us for that." (Respondent 5).
This feeling is shared by those who are more experienced. For them, college: "It is not enough. It is absolutely insufficient. College does not prepare future professionals to work on the street, or to work with these populations. Also, they prepare people to work in offices and the teachers do not understand or know nothing about field work. "(Respondent 6).
Training needs
Once they considered that there is a lack in academic training, we tried to understand which areas were identified as priority at this level. Table 3 shows three kinds of needs: theoretical, practical and communication skills. The latter refers to personal development as a way to establish a relationship with sex workers. 
The ideal profile and outreach worker handicaps
At this point we discuss the characteristics that respondents identified as ideal for outreach workers. We grouped into two categories: social and personal; theoretical and practical skills. The handicaps identified by respondents are also located in these two categories, as shown in Table 4 . In addition, respondents point out lack of practical experience and theoretical background as handicaps. Moreover, we add "superhero syndrome" item to designate statements that excessively value the academic degree, in detriment of clients' knowledge. It seems a paradox, since it appears among trainees, but, on the other hand, seems to refer to enhancement of their knowledge and a desire to be helpful. Probably, trainees are not aware of the dangerousness of this believe in relational terms. In opinion of trainees, professionals are fundamental because they have the answers that people need, without which clients would not be able to get autonomy:
" 
Conclusions
A good agreement is generally found between respondents, regarding the definition of skills required. Respondents identify two types of skills that an outreach worker should have: 1) social and personal (attitudes and beliefs). In this category, we find communication skills that streamline interpersonal relationship. These skills appear to drawn on work of Carl Rogers (1985) ; 2) theoretical and practical knowledge. In order words, know-how or expertise in various fields of knowledge. The less experienced reveals a lack of practical and theoretical background as handicaps, which seems to interfere with self-confidence and outreach perception. The lack of professional self-confidence was already brought to discussion by Schön (1983) . In his words:
The crisis of confidence in the professions, and perhaps also the decline in professional self-image, seems to be rooted in a growing skepticism about professional effectiveness in the larger sense, a skeptical reassessment of the professions' actual contribution to society 's well-being through the delivery of competent services based on special knowledge. (Schön, 1983, p. 13 ). Therefore, we believe that this allows us to conclude that a profile definition, as well as a professional identity definition are required, not only to give more confidence to outreach workers, but also to improve the service delivered.
Regarding the role of training and continuous education, the respondents argue for a competence-based education which is associated with experience-based (Kolb, 1984) . According to Kolb (1984, p. 41) , "learning is the process whereby knowledge is created through the transformation of the experience. Knowledge results from the combination of grasping experience and transforming it". In this sense, outreach teams might be considered communities of practitioners (Lave & Wenger, 1999) , once the beginner practitioners learn in action, guided by experienced ones. One the other hand, more experienced practitioners learn from the beginners, which reveals an horizontal and democratic relationship between them, as stressed by Freire (1972) .
The findings are consistent with the literature that argues for reflective and critical practice (Barbier, 1996; Freire, 1996; Nóvoa, 1992; Parker, 1997; Schön, 1983; Zeichner, 1993) ;, professional experience as a source of learning and knowledge; and production of competence and transformation of identity (Barbier, 1996; Canário, 1999; Cornu, 2003; Kolb, 1984; Lave & Wenger, 1999; Schön, 1990) . Moreover, these findings are consistent with the guidelines provided by Mikkonen et al. (2007) ; TAMPEP (2009); or UK Network of Sex Work Projects (NSWP) (2008) .
On the basis of the findings generated by this study, it is concluded that outreach worker is a reflective educator in street-based sex work setting. Academic knowledge is defined as important, but not enough, because it is not always applied in situations of uncertainty, instability, uniqueness and value conflict, namely, real life situations. A reflexive attitude might allow bridging the gap between academic knowledge and professional practices, since reflecting in and on action brings together numerous dimensions of knowledge, as well as helps to develop interpersonal skills to deal with situations of complexity. The street is a place of learning and teaching, in a dynamic and reciprocal interaction, and the outreach worker is an interpersonal relationship professional.
The main contribution of this research is to map an outreach worker' profile as educator at the street level, however non-formal education in this context remains little studied. Therefore we suggest further research in order to improve the discussion about the need and possible modalities of teaching-learning programs, as well as to help the construction of professional identity of the outreach worker in sex work settings. 
